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UNBC Teacher Candidate: ______ Date: ELS!; j 2 ,f;_:]g
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Criteria Guidelines:
This list of topics is \oaﬂfev QV\A. Conne A ong- lO Ve !

suggested only:

Professional Qualitles

* Communication Skills

* Work Ethic/Initiative '/
¢ Attitude/Commitment

e Interpersonal Skills \/

¢ Humour

. EnergylAp::eﬁncel/
® Professional Ethics \,;'(
= Reflectivity/Self-Evaluation
¢ Collegiality/Teamwork

* Parent Communication

Planning/Preparation

¢ Curriculum expectations
* Competency expectations
¢ Content Knowledg
o Overviews/Unit Plans/
® Advance Preparatlon
® Lesson Plans
= Principles of L::y‘rg/
e Organization
o Time Management
» Differentlated Instruction/
® Assessment (Formatlve and
Summative)

Relationship Building

¢ Classroom Community /

» Relationshlp with Students

» Teaching Presence /
* Gaining and Keeping F ‘/opus on
learning

¢ Student Engagement and /
Motivation

o Transitions/Directions/
Routines

C\V@'NW\ w\‘ﬁo M\C\QSQ —‘b OW\‘*‘W\u-L \O\klkd(r’ﬁ
7?8\/"\'\ capants
u}%\.ﬂ‘( Y ca QM(.M"'
d\so\xm\m'

\dfs TSI

Pa,v\—\c.tpax\‘\'ﬁ W
‘H@g\&h\ma’l-
c_onval
ﬁmuysahen N0ouk dxﬁue;\\—

dieussion

Srud s LWual
pa ¥\ lSS—u.Q_,

Yoty W
Vepresents

Ao
TPs 2 Va\uuLS

c\ th

C_\\r‘w\ a"“ﬁ

.._._p Cra
r\S aves

W S‘\‘-U\

(R Y

Culkurne. NoVIms

Recan ‘J{ Shwdant

51 DS O_a\nnﬁ
7| hom Sheo
Csy\'\'\ﬁu.\hs e

Negpe et

C ordnues o @7‘
S\waes- \0’\3 9(

—— Collechvg

e\

Cares

o\M'at\

V/‘)%ﬁﬁ - Ctﬂ’\{uﬁh(‘
V6 WWAWidMAL s e - \T“uencss |_
“\am’ exerafe
Shudanty Shoews

Qb@-u—‘\’ %
N bad\dung - —¢rudand

o Ye',

-> dg;)ma{ anla

"q\fSSohs S (onver S&hm ~pnot duﬂ— wiite_

dgd-

Name of Observer: Eﬂm

Jf’h \S& oW’

Date: \J\@Jb} 'jal gl;zg.}



Learning Activities

Instruction and Assessment

e Learning Intentions \/

» Co-developed or teacher
developed Criterla

# Lesson Introduction /

¢ Development/Flow/
Progression of Learning

¢ Closure

¢ Resources/Hands-on
Activities

« Instructional Strategies /

e Supervision/Safety

e Questioning

& Assessment Strategles: self
assessment, peer assessment
and teacher assessment /
evaluation

e Communicating Student
Learning
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EDUC 490 Main Standards Checklist

To be compieted for each Formal Observation and summarized on the Summative Evaluation form. By the end of the practicum every standard must
have been observed by CT or PE

Teacher C:za‘ndidate Name: _ | gbt_‘;}'x_ﬁ Mg .
Subject/Lesson: 1_%j{"-’ﬂ \2 Date: {V |-\, ﬁ Al '_Q}_NL

Educators value
the involvernent
and support of
parents,
guardians,
families, and
communities in
schools

¢ Lessons are planned and interactions occur in a way that relates to students’
diverse personal, family, and community experiences, and are culturally
appropriate

BCTC Standard Component Description Goal
Standard 1 » Approach to classroom management indicates pleasant, caring, respectful and u /@
Educators value fair aftitude towards students
the success of all
students. e Ensures student leaming environment is appropriate tc activity u ’(‘(s)
Educators care ) . U ,@
forstudents and |__®_ Understands that equity does not necessarily mean equal
act in their best = Establishes balance in the classroom between intellectual and social gcals and u/
interests. : . .
the expectations of society In education

Standard 2
Educators act
ethically and
maintain the ¢ Educators are held to a higher standard and are accountable for their conducton
integrity, and off duty.
credibility and
reputation of the
profession
Standard 3 » Designs activities and assignments in an age, grade and culturally appropriate uis
Educators way '
understand and o . o .
apply knowledge | * Assesses individual and group performance in order to design instruction that 1] (9
of student growth meets individual learmers' needs and Interests

d ment
e deveiop o |nstructional materials reflect individual needs and interests of students U {s‘-
Standard 4

"¢ Lessons are planned and Interactions occur authentically In a way that focuses
on students’ personal, family, community experiences, and cultural backgrounds

= Differentiated instruction provides appropriate activities to support or challenge

Standard 5
Educators
implement
effective
planning,
instruction,
assessment and
reporting
practices to
create respectfui,
inclusive
environments for
student leamning
and development

CLASSROOM COMMUNITY
o Classroom expectations are clear to students

¢ Behaves in a proactive manner, anticipates and remediates student responses
in a respectful way

s Acknowledges the power of refationship and collaborates with the adult who has
a long term relationship with student

¢ Non-instructional dutles within the classroom are handled efflciently and Ina
professional manner

» Minimal loss of possible instructional time

"PLANNING

e Lesson plang and classroom leamning activities indicate thoughtful planning has
taken place in advance of lessons

¢ In response to suggestions, adjustments are made to plans

e Plans are linked to knowledge of classroom diversity and to students’ needs and

abilities

Completed by: T _Y \{\ %}V\i{v’f
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Teacher Candidate Name: 'l'f_,h’-.(_“\'\ M_QSS

Subject/Lesson: ~ - Date: L% }Ejf;._{ /@_3_

INSTRUCTION
o Pacing is reflexive and demonstrates the TC awareness of the leaming
« Monitors students to determine appropriate pace
¢ Checks for student understanding

o Effective transitions betwsen individual activities are well planned and lead to
little loss of Instructional time

¢ Specific procedures for changing subject/content area are taught and used
effectively

¢ Consistently helps students make connections between cument content and their
own background and experiences

» Involves students In constructivist/inquiry-based leaming u @

« Provides variety of questions, probes for understanding, and heips students to
articulate ideas

e Ensures all students are Involved in discussion

s Provides sufficlent wait time

» Students actively engaged in the lesson

s Checks for student understanding of problem solving and critlcal thinking

A varlety of instructional strategles are incorporated into lesson based on subject
matter and needs of students

« Uses a variety of technologies to add Impact to instruction and to increase
. Student leaming
ASSESSMENT

o Conveys consistent expectations for student achievement

Standard 5
continued...

¢ Strong use of Assessment for Learning strategies

¢ Instruction is appropriate for the grade level or course and is driven by student
feedback

» AppropHrately challenges students by presenting material at a qualltatively high
level

¢ Students co-create criteria, or effective criteria is stated u @

o Feedback Includes qualitative comments to highlight both strengths or needs
and there is evidence that students have implemented feedback

s A cycle of instructlon Informed by assessment is established

s Formative and/or summative evaluation uses a number of assessments
¢ System forscoring and recording data is fully effective and up tc date

¢ Administration and parents receive data from multiple sources

o Assessment and evaluation data Is shared weekl, with the Coaching Teacher

Standard 6 ¢ Displays solid conceptual knowledge in subject areas U @

Educators » Uses inter-disciplinary approaches and plans for multiple ways of leaming

g?on;gnksr:?wlme%ge e Builds student capacities for intercultural understandings, empathy and mutual

base and an respect. Educators cultivate the values, beliefs and knowledge of Canada’s
understanding of democratic and inclusive soclety. u @

areas they teach | e Invites students to elaborate upon the material based upon personal
understandings

2|Page
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Teacher Candidate Name: H *;-'}a't'\ (\/\ OSS

Subject/Lesson: :‘?5 Wan/h
1 =

Date: Y\Q 51 /D0

Standard 7
Educators
engage in
professional
learning

Employs reflective practices that enhance understanding and skill
Educators recognize and meet their individual professional needs

uie)

Develops and refines personal philosophy

u(s

Standard 8
Educators
contribute to the
profession

Contribute their expertise to activities offered by their schools

v

Standard 9
Educators
respect and
value the history
of First Nations,
Inuit and Metis In
Canada and the
impact of the
pastonthe
present and the
future. Educators
contribute
towards truth,
reconciliation and
healing.
Educators foster
adeep
understanding of
ways of knowing
and belng,
histories and
cultures of First
Nations, Inuit and
Metis in Canada

Focus on connectedness and relationships to oneself, family, community and the
natural world.

Integrate First Nations, Inuit and Métis worldviews and perspectives into learning
environments.

Embed First Peoples Principles of Leaming into classroem community of
learners

Embeds TRC calls to action in daily classroom activities

u@

Completed by: le'g 1'1'; U/\ Pﬁ,_l V4 v =,

U=Unsatisfactory
S= Satlsfactory
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UNBC UNIVERSITY OF
NORTHERN BRITISH COLUMBIA LESSON PLAN (PILOTED 2022)

Candidate’s name: Leyah Moss

| Grade/Class/Subject: | Psychology 12 School: ____Shas Ti Kelly Road Secondary School |
Date: | May 31, 2022 | Allotted Time: | 80 mins |
| Topic/Title: | Race, Religion, and Culture in the Self and Personality |

1. LESSON ORIENTATION
Key resources: Instructional Design Map

‘ Briefly, describe purpose of lesson, and anything else to note about the context of lesson, students, or class, e. g.
emergent learning needs being met at this time, elements of focus or emphasjs, special occasions or school events.
Purpose: Explore how race, religion, and culture can tie into seif and persow —tie in to AAPI and Jewish heritage
months.

2. CORE COMPETENCIES
Key resources: https://curriculum.zov.bc.ca/competencies

Core /Sub-Core Competencies Describe briefly how you intend to embed Core Competencies in
(check all that apply): | your lesson, or the role that they have in your lesson.
| COMMUNICATION — Communicating Critical thinking on why this matters

[] COMMUNICATION - Collaborating

(] THINKING — Creative Thinking

THINKING - Critical Thinking

] THINKING — Reflective Thinking

] PERSONAL AND SOCIAL — Personal Awareness and
Responsiblility

[C] PERSONAL AND SOCIAL — Positive Personal and
Cultural Identity

I:l PERSONAL AND SOCIAL — Social Awareness and

_ Responsibility

3. INDIGENOUS WORLDVIEWS AND PERSPECTIVES
Key resources: First Peoples Principles of Learning (FPPL); Aboriginal Worldviews and Perspectives in the Classroom

FPPL to be included in this lesson How will you embed Indigenous worldviews,
{check ail that apply): o perspectives, or FPPL in the lesson?
(] Learning ultimately supports the well-being of the self, the famlly, the The importance of our If?(é: to our views |
community, the land, the spirits, and the ancestors. and actions will be very kfiportant in this
] Learning is holistic, reflexive, reflective, experiential, and relational lesson.
{focused on connectedness, on reciprocal relationships, and a sense of
place).
[ Learning involves recognizing the consequences of one's actions.
I:l Learning involves generational roles and responsibilities.

[] Leaming recognizes the role of Indigenous knowledge.

] Learning is embedded in memory, history, and story.

(] Learning involves patience and time.

Learning requires exploration of one's identity.

I:I Learning involves recognizing that some knowledge is sacred and only
shared with permission and/or in certain situations.




4. BIG IDEAS
Key resources: https://curriculum.zov.bc.ca/ (choose course under Curriculum, match lesson to one or more Big Ideas)

| What are students expected to understand? How is this lesson connected to Big ldea/s or an essential question?
Refer to Curricular Considerations and Why Does It Matter from Unit Plan.

5. LEARNING STANDARDS/INTENTIONS
Key resources: https://curriculum.gov.bc.ca/ (choose course under Curriculum)

Curricular Competencles: Content:

What are students expected to do? = | What are students expected to learn?

Students should look at implications of race, religion, and | Students should learn about the psychological processes,
culture In psychology and analyse the importance factors, and differences in race, retigion, and culture.

6. ASSESSMENT PLAN
Key resources: |nstructional Desizn Map and httos://curriculum.gov.bc.ca/classroom-assessment

How will students demonstrate their learning or achieve the learning intentions? How will they know if they are
proficient? How will the evidence be collected, documented and shared? Will you use observations, have targeted
conversations, or collect products? Mention any opportunities for feedback (descriptive or otherwise, and other forms
of self-assessment, peer assessment, and teacher assessment. What tools, structures, or rubrics will you use to assess
student learning (e.g. Performance Standard Quick Scale)? Will the assessments be formative, summative, or both?
Working towards a summative assignment '

7. DESIGN CONSIDERATIONS
Key resources: |nstructional Desizn Map

Make brief notes to indicate how the lesson will meet needs of your students for: differentiation, especially for known |
exceptionalities, learning differences or barriers, and language abilities; inclusion of diverse needs, interests, cultural
safety and relevance; higher order thinkina: motivations and specific adaptations or madifications for identified
students or behavioural challenges. Mention any other design notes of importance, e.g. cross-curricular connections,

| organization or management strategles you plan to use, extensions for students that need or want a challenge. |
Refer to Design and Inclusion Considerations on Unit Plan. ‘

[ Required preparation: Mention briefly the resources, material, or technology you need to have ready, or special tasks to
do before the lesson starts, e.g. rearrange desks, book a room or equipment.

PowerPoint




8. LESSON OUTLINE

| Instructional Steps

OPENING:

e.g. greeting students,
sharing intentlons, look
buck at what was learned,
look ahead to what will be
fearning, use of a hook,
motivator, or other
introduction to engage
students ond activate
thinking and prior
knowledge

| Student Does/Teacher Does (learning activities to target learning intentions) Pacing

BODY:

* Best order of activities to
maximize fearning -
each task moves
students towards
learning intentions

e Students are interacting
with new ideas, actively
constructing knowledge
and understanding, and
given opportunities to
practice, apply, or share
lfearning, ask questions
and get feedback

« Teacher uses learning
resources and strategic
oppaortunities for guided
practice, direct
instruction, and/or
modelling

¢ Can include: transitions,
sample questions,
student choices,
assessment notes
{formative or otherwise),
and other applications of
design considerations

Explain that it is Jewish heritage month and AAPI heritage month, so tod#y we 1

are going to be talking about race, religion, and culture to the seI@a}(
identity. ‘

Keep in note: Culture of respect, not all cultures are the same and n;t/ﬂ/
individuals from any cultures are the same so when we talk abob nds
don’t just assume they apply to all individuals

PowerPoint:
The importance of understanding cuiture and our differences :
“You are an alien from Omicron Persei 8 called Lrrr. You want to invade Earth
by blending into “Earth culture;” but as you monitor the Earthlings from a
distance, you notice a lot of things that you do not understand, prompting you
to ask:
“Why do some people insist on staying with their parents for such a long time,
while others don’t?”
“Why do some people insist on choosing a mate? That takes so much work
and effortl” “How is there such diversity across the small planet, but everyone
is the same back home on the big planet of Omicron Persei 87" “

- Issue in psychology the “typical” participant is WEIRD

- From yesterday — working self concept makes us mare aware of
differences when around people not like us
- Think pair share on values of seif emphasized in colleCtivist or

individualist cultures — then write up on board

- Sense of self influenced by cultural factors

- Show word cloud from Monday again and say how pretty much all of
the words were individualist, maybe gamer could be collectivist as
part of a group — | am a sister =/= 1 am creative

- The 20 statements | am test in Kenya vs America /

- Activity: Brain activation and culture — demo the type of question gn
evaluating personal characteristics or social roles /

- Sense of achievement in cultural factors (2000 Olympics) — thoughts?

- Gender and cultural differences In personality

- Independent and Interdependent views of the self + ease of joining an
ingroup

- Sense of self depends on social acceptance — how is that affected by
social differences

- Stereotype bias

- Cultural Adaptation - Cheung, Chudek, and Heine (2011) where | can
mention that my professor was an author of this study
Culture and traditions can be influenced by outside factors like
geography — Tibetan sky burials

- Religion and the self

- Religion and personality correlations

1 min

1 min

3 mins

3 mins
2 mins

6 mins
3 mins

3 mins

3 mins

4 mins

5 mins
5 mins
5 mins
5 mins
5 mins

5 mins

5 mins

5 mins

5 mins




- Race in psychology | 5 mins
- Why does this all matter 3 mins

CLOSING: Pick up chairs 1 1 min

e Closure tasks or plans to
gather, solidify, deepen
or reflect on the learning

s review or summary if
applicable

o anticipate what’s next in
learning

» “housekeeping” items
(e.q. due dates, next day
requirements i

9. REFLECTION (anticipate if possible)

| = Did any reflection in learning occur, e.g. that shifted the lesson in progress?

e What went well in the lesson (reflection on learning)?

e What would you revise If you taught the lesson again?

o How do the lesson and learners inform you about necessary next steps?

o Comment on any ways you modeiled and acted within the Professional Standards of BC Educators and BCTF Code of Ethics?
e Are there specific focus points you’d like to include in a pre-conference?
e If this lesson Is being observed, do you have a specific cbservation focus in mind?
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“You are an ulisn from Omlcron Parssi 8 called L. You want to
Invaca Earth by blanding into "Earth culture® but s you menitor
tha Earthlings from a distance, you netica a lot of things thatyoudo
not understand, prempting you towsk:

* "“Why do seme ln Ingist on staying with their parents for such
a Ion; tima, wh hﬁhen don't? P

* "Why do seme paople insist on choosing a mate? That takes so
mmrk nnmm"

* *How is thare such divarsity across the small planst, but everyona
is the same back horma on the blg planet of Omicron Persat 87*

* Understanding whera pecpls ars coming from ard why

Western
*Educated
+Industrialized
*Rich
*Democratic

* Why could this be an ssue?

. €: 2% of the worlds population reprasenting 8o of
Persipus Papu s

* working eelfconcept makes us mora aware of diffarances whan
arcund pacple around ara not llke us
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=What values are the most important and cared
about in Canada?

« Are these values universal?

+What values would be the most important and
cared ahout In Japan?

+ I diffarsit cultures, diffsrent things ave valuad. So sesing yoursalf
a5 Unique could be & positiva L a naguthval
many cultures

+ In collecthvist cutturas {[lon Japar, Graacs, Pukistan, China ..}
conformity to lodJlI nlnrlr-dr-llnglinillrlr, sharkrig, obeying |
3 are ost | fseltfara in
B thatyou shara with othars -
» This ls comparad to Individualistic culturas (Canade, USA, New
Zaalund, Europa...) whars dn?l:r:lﬁlmﬂy andcresting
ara within you (xsan Indl\ilrdull} 4 -
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* To answoer 2o fill in the blanks:1am

* ©na study comparsd Danlah and Chinese participants In an MR|
acanner; whara thair brai Ivation pi e e whan
thn?v sviluated thamsalvss slther on parsonsl charactaristics oron
socialrelas

* Danish participants aetlvated tha sams Inthe madial pre-fronta)
cortex which deals with self-judgmants

* The Chinase participants ware the same with parsanal
charactevistics but ware active in the tamparoperiatal junction
which duals with assessing othar people's beliafs about soclal roles

+ The summer 2000 Qlymples —2 different winnars;

* Australian Misty Hyman "l think | just stayed focused. It wastime
to shew the world what | could do. | am Just glad | was able to do
It.1knew | could baat Suzy ONedl, deep down in my heart |
balinvad t, and | know this whols weak the doubts kept creeping
in.:':ny wars with me on the blocks, but | just said 'Ne, thls ls my
nlght™

nshl "Here Is the bast coach In tha woerld, tha
bast manager in tha world, and all of tha puoilu who support ma-
ull of thesw things were gatting togetharand bscame a golg
madul. Sa | think | didn't yat Kt slonw, Ret only by mysal

* The same preas instructions and this wes not a one off, thiswasa
country wide trend measured at the Ohymples

+ One study looked at;
~ Collectivism—| will sacrifice my own Interests to help my group
+ Agency -1 stickte my opinlons, even when others disagree
+ Agstrtiveness—| will agsert my oplnions when F disugree with graup
members

* Relatedness - | will help people In trauble becawrse | can almest feel
their pain
* Ir ganamml Wastem wara highar on agency and assartivaness,
Eastarnwars higher on collactivist and reintadnass
* Howevar, the women differed from man in that thay ware cross
culturally higher on ralatadnass.
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* Tha Iwgmnﬂ_-wn_uf_ulfgn shared in collectivist culturan vs

i = How |3 this affected by stersotypas?
= Thin cherngas the anse of jeining an *Ingreup” - ™

+ Incollectiviszcullures R Is hander o Joln wn Ingraup, howevar once Fheimg groLp P
I peoar ap « Steraotypa bies

+ In indhvidualistoulturas It s sesier to joln B ingroup, howevr, your
parmanence is more flukl

+ Evidencs for & Senaitive Perlod for AccuRuration Younger
. Acculturating at s Faster Rata + Geography cass: Tihatan sky burluks

J P
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* Thrau major parscoality dimwnslons wars Identiflad: sxtravarsion,
icism wnd psychetlctim. Accordi 20 the theorizing,
wetravarsion and peychetlch pradicted to ba ly
relsted to rollgiaslty, wharsas naureticlsm was posltivaly ralatad,
The avidancs has ganerally falled to support the predictions with
respact to extravarsion and naurckiclsm, However, low
cheticlam s consistantly ralated ta religlosity, and this

ralationshipis stmngnrwit{ respect to the personal rathar than
public orientation to religion. Most of ilable avid [f]
comalational in netura, so it Is very difficult to axplain this
relationship.

* Despita tha goak of paychology, thars Is still much wark o be
dona en redudng raclam in the fleld

* To dothis the APA craated tha Natlonal Canversation on
Psychology and Racism was inklated In 1957

* This initietive saeks o distil, bulld snd broadly disseminate
rformation about the dynamics and cests of mclsm and antl-
racism, thalr effects upen scisnce and sodaty and the mecharisms
for thelr perpatuation.

* Raca, religlon, and cultura ara all part of the salf
+ Tha nature and nurture elements can affact personallty

' helogy ls dons on WEIRD samples which doas net
:nwt:plulntnhn whele humsen .wfr'l'-nw

* What are your takeaways from today?
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Psychology 12: Self and Personality Name:

The self is

Personality is

A self schema

My self schema:

Self esteem

Rate the letters:



Culture |

Religion

Race

Personality Theories:

Personality Tests:



